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ABSTRACT 
All learners have varying needs/abilities. Universal Design for Learning (UDL) and 
“designing for diversity” employ a variety of instructional methods to eliminate barriers to 
learning and offer all students opportunities for learning success. Moreover, by allowing students 
to “see” the impact of social structure on realities, they impact and effect change toward 
inclusive societies that are designed by their own diversities. This presentation draws upon 
examples from LIS courses in Australia and the US to provide perspectives and examples of how 
to build a “diversity mind-set” in LIS courses and curricula. 
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  INTRODUCTION 
There is a fairly popular billboard that visually shouts “Unsee this!” at drivers along 
highways-- enticing local businesses to rent that billboard space, as everyone who drives by will 
not be able to unsee/forget what they have seen. This same idea applies to fundamental theories 
of inclusion when applied in the Library and Information Science (LIS) classroom. The true 
impact of libraries and information or cultural heritage institutions is limited and even 
preferential if some individuals are excluded by another, perhaps less obvious sorting 
mechanism: factors that make them inaccessible to people with disabilities, or to those whose 
abilities are considered fundamentally different from others in the larger community. 
Once students “see” inclusion as core to all library and information services --from 
ensuring our collections have inclusive multicultural content and speak to diverse audiences, to 
considering our stakeholder communities to include non-users as well as traditional user 
groups, to understanding usability and accessibility to be core to our decisions about 
information technologies-- it becomes very difficult for them to overlook or “unsee” these basic 
principles as they engage in practice as graduates. For example, an early inclusion framework is 
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Ranganathan’s (1931) five laws of library science: 
1. Books are for use.
2. Every person his or her book.
3. Every book its reader.
4. Save the time of the reader.
5. The library is a growing organism.
Reframings of Ranganathan’s laws to suit the changing library and information science 
structures and technologies have emerged to include a systemic and service-based approach 
(Gorman & Crawford, 1995), a focus on media and social media (Simpson, 2008), and even 
reorder the laws to suit today’s priorities in libraries (Connaway & Faniel, 2014), but 
Ranganathan’s core principles focus on the dance between information/knowledge, the user, 
and the information agency, and how the role of the agency is to make it easy for any potential 
user to obtain and use information/knowledge. The basic premise is founded on inclusion, pure 
and simple, with usability and accessibility seeping through the foundation, ensuring ease of 
access and efficiency for all. 
LIS educators use theoretical frameworks such as Ranganathan’s five laws in 
foundational and core courses to help students feel and recognize the pulse of the librarian 
ethos: “This is bigger than cataloging and classification.” “This is broader than simply 
developing a love of reading in library users.” “Libraries of the future are going to look so 
different from the libraries of our childhoods, and you are going to be one of the ones creating 
that difference.” Once they learn to feel this pulse and “see” the library as a growing organism 
they have the power to influence, they become players in designing a more diverse and flexible 
workplace and creating increasingly inclusive services and spaces. Grounded in principles 
Social Constructionism (Berger and Luckmann, 1966) and Explanatory Legitimacy Theory, 
(Depoy and Gilson, 2004), this work acknowledges the reality that societal values determine 
societal structures and functioning. This presentation then draws upon examples from LIS 
courses in Australia and the US to provide perspectives and examples of how to build a 
“diversity mind-set” in LIS courses and curricula. 
PRESENTATION 
Key questions include the following: 
1. What are effective measures/strategies for inclusive teaching?
2. What are potential barriers or challenges within the process?
3. What are potential implications re: institutions, policies, technology, pedagogy,
legalities, and socialization?
4. What are other contributing factors to barriers and successes?
5. For new instructors delving into teaching, what experiences could you share to help?
6. As LIS educators, what do we want and need to see in the future? What is needed in terms of
inclusive teaching? What are future directions?
Areas of emphasis for exploration include: course content, synchronous and 
asynchronous communication, assignment and assessment design, and learning technologies. 
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Course content, for example, should be determined such that it is accomplishing the following: 
disseminating concepts of diversity, identity, and inclusion; is accessible, uses, and 
acknowledges biases; choices of text and media are made mindfully to include a range of 
materials to represent issues of race, gender, age, disability, cultural heritage. Effective 
communication practices, meanwhile, include use of weekly discussion boards, chats, online 
meetings, announcements, use of accessible course management systems, and ongoing 
communication about daily experiences with inclusion issues and solutions. Assignments and 
assessments should be directly related to learning outcomes, rooted in service-based learning 
with practical experiences embedded whenever possible, and should reflect consideration for 
diverse learning styles and needs. Likewise, learning technologies must be selected for their 
abilities to address diverse learning styles and needs. Learning technologies must have 
usability and accessibility design built-in, e.g., ADA compliance (or exceeding those basic 
requirements); Blackboard Accessibility metrics; allow flexibility when requiring students to 
present work using IT and social media). The legal definition of “accessible” is that “a person 
with a disability is afforded the opportunity to acquire the same information, engage in the 
same interactions, and enjoy the same services as a person without a disability in an equally 
effective and equally integrated manner, with substantially equivalent ease of use. The person 
with a disability must be able to obtain the information as fully, equally, and independently as 
a person without a disability.” (Burgstahler, 2017). 
CONCLUSION 
All learners have varying needs/abilities. Universal Design for Learning (UDL) and 
“designing for diversity” employ a variety of instructional methods to eliminate barriers to 
learning and offer all students opportunities for learning success. Moreover, by allowing students 
to “see” the impact of social structure on realities, they impact and effect change toward 
inclusive societies that are designed by their own diversities. 
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